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Cultural agents creating texts: a collaborative space adventure. Marsh(2005) , Dyson (2003) Kress (1997 Kress ( , 2003 and Wells-Rowe (2010) Corsaro (2005), working in the field of the New Sociology of Childhood, presents us with a constructivist model of childhood whereby the child is positioned as an agent who actively constructs the social world and their place in it. In this way, children are not merely internalising the society they are born into, but are acting on it and bringing about change. Corsaro (2005) recognises how children take part in
This paper discusses the ways in which young
Interpretive Reproduction as they innovatively and creatively participate in society by appropriating information from the adult world to address their own peer concerns 2 through their own peer cultures. This making sense of the world takes place through a process of 'appropriation, re-invention, and reproduction' (Corsaro, 2005, p18) . In this way, Corsaro argues, children are not merely passive recipients of culture, but that they actively contribute to cultural production and change. Language is central to the symbolic system in which meanings are cast and re-cast, and this symbolic system encodes cultural structures and maintains and creates social realities. One of the ways in which young children's 'interpretive reproductions' and cultural agency are expressed, is through their emerging communicative practices and text creation. or 'take hold', of schooled literacies, and the ways in which children merge these with their own literacy practices through their peer interests and concerns, will be central focus of this discussion.
Cultural agents negotiating home and school literacy practices
In order to draw a relationship between Corsaro's notion of the child as a cultural agent and the literacy practices they encounter, it is useful to draw upon the work of Brian Street. Street's (1984) conceptualisation of literacy as a social practice shows how literacy practices are culturally determined and that multiple literacies exist.
Literacy is ideological, can never be separated from power relationships, and practices vary from one context to another (Street and Lefsten 2007 ) Young children's communicative practices are negotiated and learned through the child's language socialization in the 'local' contexts of their communities and when they move across contexts, such as from home to school, children may encounter a broadening range of literacies. The more powerful and dominant literacy of school is one which may vary significantly to the child's home language experiences. The dissonance between children's literacy practices and those of school has long been discussed. Heath(1983) noted that certain types of language socialisation are more compatible with school environments than others and that these impact, positively or negatively, on the child's reading development as they enter school. Twenty years 4 after Heath's work, Marsh (2003) examined home literacy practices of a group of 3 and 4 year-olds and investigated how far these were referred to in the school curriculum. Examination of the curriculum showed that practices which supported the 'bridging' of home and school literacy practices were not evident. Marsh noted how parents viewed that the literacy practices more associated with schooled literacies were brought by the child in to the home setting, rather than the other way round. Marsh (2003, p387) concluded that 'the interface between school and home literacy practices is more complex … and leads to a range of hybrid practices'. This, for Marsh, reinforced the influence of the 'one way traffic' in that dominant schooled literacy practices were becoming integrated into home literacy practices, but that there was little integration of home literacy practices into the school setting.
Providing children with the opportunities to negotiate the distance between home and school literacy practices then, may require pedagogy where children have some degree of opportunity to exercise their agency in text creation within the school setting. Dyson (2003) noted how when children do bring their cultural interests and literacy practices to the school setting, they 'remix' these with the schooled literacies and this process enables them to experience success with schooled literacies. In order to 'remix' literacies, certain affordances may need to be provided within the school setting. I discuss these below.
Cultural agency expressed through transmediation, narrative, space and available materials
Collaborative participation in meaning making is central to the discussion here and this involves children being actively involved as they engage with peers, adults, cultures and the environment around them to create texts. This meaning making is guided by children's peer concerns and interests (Corsaro,2005) and is expressed through engagement with narrative play, the use of space and available materials, and the transmediation of texts from one sign system to another (Kress, 1997 (Kress, , 2003 .
Recent research has focused on how children use space and materials to create a multiplicity of texts and in this process, exert their identity. Marsh (2005) explored how media texts, artefacts and material objects are integrated into young children's communicative practices. Central to this is the notion of the motivated sign (Kress, 1997) where the texts children create carry their motivations. Kress (1997) describes 5 how when making meaning, children in the early years are predominantly guided by synaesthetic activities which draw upon all their senses and use visual, kinaesthetic, three dimensional and gestural modes. Kress (1997 Kress ( , 2003 describes the process of transmediation. This is where meaning formed in one communication system is recast in the context and expression of a new sign system. As a result of that meaning making, and the ability to re-cast meanings in different sign systems, the learner's resources for making meaning, and therefore acting in the world, are changed (Kress, 2010) .
Collaborative narrative play is a common feature of children's play which is expressed syneasthetically. Nicolopoulou (1996, p204) asserts that children's narrative play supports narrative competence: 'If narratives are generated within the context of children's everyday social life, the implication is that socially embedded activity dramatically accelerates the development of children's narrative abilities'.
This narrative competence not only provides children with the tools to shape meaning when taking part in collaborative play, but has also been cited as an important factor in the transmediation between sign systems. In this way then, it would appear that children are able to exert cultural agency through the manipulation and ordering of materials, space, and narrative play and that the re-casting of meanings from one sign system to another is considered as a valuable learning process in itself (Kress, 2010) .
Sawyer and DeZutter (2007) and that this transmediation between sign systems, may be supportive of the mastery of schooled literacies.
I will now draw upon a case study from an ethnographic project that I carried out as an early years teacher. This will exemplify the points made above further and also assert the role of cultural agency in the ways that children 'take hold' of available meaning making practices.
Methodology and the ethics of seeking children's perspectives on their experiences
The case study presented in this paper is one example of a number of learning stories which were produced as part of an eight month long action research study. I
carried out the study in order to evaluate the use of photographic learning stories with young children both in terms of how they supported children's learning and how they would support practitioners' understanding of how young children learn (Daniels, 2011) . As an early years teacher of the children in the study at that time, I
aimed to introduce photographic learning stories which would:
 Be an authentic and meaningful document to individual children and parents and reflect the child's day-to-day experiences  Celebrate and make explicit the nature of early learning experiences and the unique approach of each child to their learning (Daniels, 2011, p303) My interest in learning stories came from the work of Margaret Carr (2001) 
Context of the case study
The pupils attended a Foundation Stage Unit providing early education for children aged three to five in the north of England. There were approximately 110 children in the unit which was divided up into three classes which contained both part-time and full-time children. Each learning story was drawn from a series of photographs of children engaged in activity throughout the course of a day or morning. As the teacher I observed the children at intervals and took photographs of their activities.
These photographs were then printed, and I discussed with the child what was happening in the photograph. I then added text to the photographs with the child in order to tell a 'story' of the child's activities which was then shared with the whole class and parents, then was placed in the classroom for children to access freely.
Over the period of the study, I collected and evaluated thirty-five studies, and looked at three of these in detailed case studies in order to draw out emerging themes (Daniels, 2011) 8
The group of four boys featured in this paper provide an additional case study which writing, guided reading, and so experienced an 'orchestration' of literacy learning experiences and teaching strategies which combined both child-initiated and teacher-led opportunities. The alien ship plan was taken to the outdoor construction area and put onto the wall. Figure 5 The spaceship has been built and it is time for take off.
The Case Study

I led the initial part of the day by providing the group of boys, Danyaal, Lee, Sam and Oscar, with a large piece of paper and asked them to design a spaceship. (Figure 1) I presented the idea of a spaceship as I knew that the children were interested in 'aliens' and space travel. At the time the boys were collectors of small alien-type figures which they often brought into the classroom. A high level of motivation and collaboration was observed as the group excitedly talked about the space ship design and began to draw.
FIGURES 3 AND 4 HERE
The group spent about half an hour building their spaceship, drawing on their experiences and talking about the features a spaceship should have, where they were going to journey to, and if there might be any aliens. They assigned meaning to objects, the old vacuum pipe has become part of the ships power source, the computer keyboard has become the ship's controls. The take-off of the spaceship was a much enjoyed event -repeated several times, the boys counting back and shouting 'Blast off!' to shrieks of excitement.
FIGURE 5 HERE 
FIGURE 11 HERE
Discussion: Observing cultural agency from narrative play to the written form
The collective involvement of the children described in the case study, and the way they used the physical environment and resources to create meaning and explore texts, synaesthetic or in pictorial and written form, was evident. Through these communicative practices we can see that young children have exerted agency as they collaboratively innovated with texts.
Synaesthetic activity shaped the direction of the play and this was influenced by children's experiences. The children drew upon their knowledge of narrative texts and likely events in space stories and this shaped some of their play: there were moments of tension, moments where characters needed to make decisions, events such as exploring an alien planet, looking for 'moon rocks', and incidents of meeting aliens. This knowledge may have come from games, films, books and stories from their home setting, but the playing out of events was firmly based and negotiated collaboratively around the children's shared experiences of related texts. Physical space and choice of movement was equally vital to these experiences as ideas were constructed, shared and then re-cast in different forms and sign systems. The space represented by a design or outline of the designed space ship (which was teacherled) led to the child-initiated defining of physical space in the outdoor area as the space ship. The movement of the children to and from the space represented their journeys, explorations, and more chaotic alien chases. This representation and reformulation of meaning across sign systems is significant to these young children.
They were defining the space for their collaborative dramatic play and anticipating events that might take place and the characters they may encounter. Objects were assigned significance and used as props to support meaning making: The old vacuum cleaner pipe became and intercom; a computer keyboard the ship's controls; and the old vacuum tools became instruments in order to move sand and look for rock samples from an alien planet (Oscar named these 'moon rocks').
Following the procession of little green aliens: a thread through each text
In the case study, we can see how the dramatic role play activity based around the children's collective interest in aliens, fuelled the direction of the play. We can clearly see how the children negotiated and asserted their developing sense of agency through the texts they created, and that these drew upon their peer In England, the Early Years Foundation Stage (EYFS), (Dfes,2008) Based on the interest in space and aliens, we had provided a minimum of resources:
an alien mask, an old computer keyboard, piping and vacuum cleaner tools, for the children to use in their play. Other resources used by the children were readily to hand and freely accessed. promote a shift in practice which departs from a focus on writing as the creation of meaningful texts. Reliance on literacy instruction which focuses purely on a set of skills to be acquired loses sight of the rich experiences that children bring into the classroom may promote practice where time and space to explore and innovate with a multiplicity of texts may not be guaranteed. Such an approach would not recognise children as cultural agents with the capacity to act and contribute to the world.
Conclusion
The children in the study drew upon their own interests and followed their own lines of enquiry. The levels of co-operation and collaboration were high and the children 
